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Robert Marzano’s most recent book, What Works in Schools: Wh at Wﬂrks
Translating Research into Action, is about possibility, specifically in sGhool s
the possibility that K—12 education is on the brink of the best of times if

it so chooses. His basic premise is that if we follow the clear guidance

that is provided by research over the past 35 years, we can enter an era of

unprecedented effectiveness in the public practice of education—an era

in which the vast majority of schools can be highly effective in terms of

promoting student achievement and learning.

As the foundation for his case, Marzano presents evidence based on his
synthesis of the extant research over the last three and one-half decades,
which, he asserts, has provided clear and unprecedented insight into the
nature of schooling. Interested participants can read technical and non-
technical descriptions of Marzano’s work in a number of publications
(e.g., Marzano, 1998a, 2000; Marzano, Pickering, & Pollock, 2001). The
research provides clear guidance regarding the changes necessary to pro-
duce schools that don’t just work but work remarkably well. However, to
implement those guidelines will require a powerful commitment to
change the status quo.

Although it is true that some schools already operate at highly effective
levels, as evidenced by Barth and others (1999), their numbers are rela-
tively few. In effect, according to Marzano, we stand at a point of deci-
sion: What changes do we need to make in our schools and schooling,
and how can we best implement those changes? What Works in Schools
is fundamentally a discussion that provides guidance for schools inter-
ested in making substantive changes. The discussion points out three
general categories of factors that influence student academic achieve-
ment: school-level factors, teacher-level factors, and student-level factors.
School-level factors are those that are primarily a function of school pol-
icy and schoolwide decisions and initiatives; examples include a guaran-
teed and viable curriculum and staff collegiality and professionalism.
Teacher-level factors are those that are primarily under the control of
individual teachers, such as the use of specific instructional strategies and
classroom management techniques. Student-level factors, generally asso-
ciated with student background, might include home environment and
motivation.

Implicit in the three-level categorization is the notion that the school (as
opposed to the district) is the proper unit of focus for reform. Indeed, this
is a consistent conclusion in the research literature (e.g., Scheerens &
Bosker, 1997; Teddlie & Reynolds, 2000; Wang, Haertel, & Walberg,
1993). The recommendations in What Works in Schools are based on the



Purpose of
the Program

Components
of the
Program

premise that the current structure of public education is malleable
enough to accommodate these recommendations. Although the research
provides remarkably clear guidance as to the steps schools can take to
become highly effective in terms of enhancing student achievement, it
remains to be seen whether public education is up to the task of follow-
ing that guidance. Many schools have begun to show that they are up to
the challenge.

The purpose of this videotape program is to concisely document and
illustrate the research-based factors that contribute to student achieve-
ment as presented in What Works in Schools: Translating Research into
Action, an ASCD book written by Robert J. Marzano. The program can
be used to introduce principals, supervisors, teachers, and others to the
school-level, teacher-level, and student-level factors drawn from research
conducted over the past 35 years. In addition, the workshops in the
program that have a longer format can be used to help schools identify
their own particular areas of need and possible next steps for addressing
these areas.

This video-based staff development series consists of three videotapes
and a Facilitator’s Guide that includes an agenda and activities for
each of six workshops (two per videotape), as well as handouts, over-
heads, and additional readings and resources. Tape 1, School Factors,
examines factors that are primarily a function of school policy and
schoolwide decisions and initiatives, and provides examples of these
factors at work in schools. Tape 2, Teacher Factors, focuses on factors
that are primarily under the control of individual teachers. Interviews and
on-site observations offer perspectives on effective instructional strate-
gies, classroom management, and class curriculum design. Tape 3,
Student Factors, describes factors related to students: home environment,
learned intelligence and background knowledge, and motivation. Obser-
vations show how the sometimes negative effects of these factors can be
overcome.

Two workshop formats are provided for each videotape. In the shorter
format, participants view the video in its entirety, reflect on it, and share
broad reactions to and perspectives about the issues addressed. During
the longer workshop format, agendas may be modified to accommodate
the time available and the videos may be viewed in segments. Activities,
supplemental readings, and opportunities for discussion deepen



participants’ understanding of specific issues and help them apply these
understandings to their own situations. The longer workshops are
designed to help participants gain a better understanding of what works
in schools; the specific school-, teacher-, and student-level factors; and
the common problems faced by schools and districts as they begin
addressing these factors.

As the facilitator of these workshops, you may find it helpful to keep use 0' Ihe

in mind that if participants discuss their different insights, they will Fac“itator’s
often learn more than if they simply view each tape without follow-up .

activities. Moreover, viewing videotapes can be a passive activity unless Gulde

careful preparation has been made to turn viewing into an intellectually
active experience by providing appropriate previewing and follow-up
activities. The follow-up activities can promote further reflection and can
support the participants’ efforts to plan for the effective application of the
ideas presented in the program.

This guide is designed to help you obtain the best possible benefits from
this video program. The workshop activities and discussion questions
included here can serve as starting points. However, your choices of
activities and questions should certainly not be limited to those contained
in this guide. Indeed, you should encourage participants to raise their
own questions based on the particular needs or concerns of their school,
district, or community.

This guide contains four sections:

Introduction. This provides an overview of the research presented in
What Works in Schools, as well as a description of the video series.

Workshops. These provide agendas, materials, and information needed
for the facilitator to plan and conduct two different workshops for each
videotape.

Handouts and Overheads. These are the materials to be duplicated and
distributed to participants in each workshop. They include camera-ready
masters for overhead transparencies that are incorporated within the two
workshop formats.

Readings and Resources. This section includes a selection of articles
that may be duplicated and distributed to workshop participants. Several
of the readings are incorporated within the workshop formats. A biblio-
graphy of related resources also is provided.



Role of the
Workshop
Facilitator

As facilitator of this videotape program, you could be a staff devel-
oper, principal, central office administrator, teacher, parent, or com-
munity member. As the leader, your preparation for the workshop and
discussion will help your group to benefit from this program. Keep in
mind that you may be showing these videotapes to groups of participants
with varying levels of knowledge and experience with school reform and
improvement. Your background, knowledge, and outside reading will
provide you with a strong base for discussion. As a facilitator, you have
several major responsibilities:

Read and View the Materials.

Your initial preparation should include viewing the videotape you are
going to use in your workshop, reading the Introduction to this guide,
and studying the workshop format you plan to use.

Prepare the Program Activities.

It will be helpful to read the articles in the Readings and Resources sec-
tion of this guide to gain background information for discussion. Select
the appropriate workshop format for your audience. Make adaptations
based on the time available and the needs of the workshop participants.
In the Workshops section of this guide, review the specific information,
guidelines, and handouts for the workshop you plan to lead. Plan the
workshop agenda, duplicate materials, and obtain needed equipment and
supplies for the workshop.

Reserve a Room and Plan the Seating Arrangement.

Reserve a room that is large enough, with ample seating for the number
of participants you expect to attend; ensure that it is conducive to both

large- and small-group activities. Tables that accommodate five to eight
participants are recommended to facilitate interaction and collaboration.

Arrange for Necessary Video and Audiovisual Equipment.

Arrange for a VCR and monitor (one 23- to 25-inch monitor will suffice
for up to 25 participants); ensure proper electrical fitting. Make sure you
have sufficient power cords with adapters for the VCR. Plug in both
machines to ensure their working condition and make sure that the elec-
trical outlets in the room are in working order. If the room is large, you
may need to arrange for a microphone and speakers. If you plan to use
overheads, arrange for an overhead projector and screen; check that they
work properly. Bring extra transparencies and markers with you if you
will need them. Provide or arrange for a flip chart with a pad of



poster-size paper and markers, chalk and eraser for a chalkboard, or
markers and eraser for a whiteboard.

Prepare Materials.

Duplicate enough handouts for all participants, as well as supplementary
readings you would like to distribute. Prepare overhead transparencies
from the Handouts and Overheads section of this guide. Duplicate any
overheads you wish to use as handouts.

Announce the Program.

In your announcements or invitations, give sufficient notice and clearly
specify the day of the week, date, time, and location for the program.
Remind participants to bring pencils and notepads. If parents, business
leaders, or community members are invited, they may need more
advance notice than school or district staff members.

Make Other Arrangements.

Prepare an agenda, including times for breaks. Arrange for refreshments,
if desired.
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WOrkshop 1A, approximately 1 and ' hours in length, uses Tape 1,

School Factors, to introduce participants to the factors that are

primarily a function of school policy and schoolwide decisions and

initiatives:

Guaranteed and viable curriculum
Challenging goals and effective feedback
Parental and community involvement
Safe and orderly environment

Staff collegiality and professionalism

During the workshop, participants examine 21 specific elements related
to the five school-level factors and consider possible interventions a
school might take to address the factors.

As the facilitator, you may use the following agenda or vary it to suit

your particular needs or the needs of the participants.

Agenda and Time Guide

Activity Time (Minutes)
Welcome and Introductions 10
Introduction to the Video 10

View Tape 1, School Factors 30
Reflection and Discussion 40
Conclusion 5

Total Approximate Workshop Time 95 minutes

Objectives for Workshop 1A

1. Understand the five school-level factors:

e Guaranteed and viable curriculum

e Challenging goals and effective feedback
e Parental and community involvement

e Safe and orderly environment

e Collegiality and professionalism

Workshop 1A

13



Facilitator’s Note

You may wish to provide copies
of some of the readings
suggested in the Readings and
Resources section of this guide.
Select information that is
relevant to your participants’
needs and concerns. You can
distribute it to participants
either before the workshop as an
introduction to the topic or after
the workshop as a review.

Providing folders with all
materials inside is an efficient
way to distribute handouts and
other resources. You may also
wish to provide name tags.
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2.
3.

Identify specific elements related to each of the five factors.

Identify possible interventions a school might take to address the
school-level factors.

Materials List for Workshop 1A

Handout 1, School-Level Factors

Handout 2, Elements of School-Level Factors

Handout 3, Possible Interventions for School-Level Factors
Overhead 1, Objectives for Workshop 1A

Reading 1, “Introducing the Best of Times,” by R. Marzano

Reading 2, “The School-Level Factors,” by R. Marzano

Welcome and Introductions (10 minutes)

1.

Welcome all participants. Introduce yourself and explain your role
as workshop facilitator. As the facilitator, you will guide participants
through the activities to help them meet the workshop objectives.

Depending on the size of the group and whether the participants
know one another, you may want to set aside time for participants
to introduce themselves individually.

Summarize key points from the Introduction section of this guide in
your own words. Explain to participants that this video is the first
part of a three-part program that focuses on research over the past
35 years and provides guidance for schools interested in making
substantive change. The video focuses on school-level factors.
Subsequent workshops will focus on teacher-level factors and
student-level factors.

Introduction to the Video (10 minutes)

1.

Display Overhead 1, Objectives for Workshop 1A, and explain the
goals of this workshop. Tell participants

¢ By the end of this workshop, you will be able to
1. Understand the five school-level factors:

¢ Guaranteed and viable curriculum



* Challenging goals and effective feedback

Parental and community involvement
» Safe and orderly environment

* Collegiality and professionalism

2. Identify specific elements related to each of the five Facilitator’s Note
factors. You may wish to copy and
distribute Overhead 1, or write
3. Identify possible interventions a school might take to the objectives on a flip chart or
address the school-level factors. chalkboard or whiteboard.

2. Distribute copies of Handout 1, School-Level Factors, to

participants.

Ask participants to consider each of the five school-level factors
listed on Handout 1. Pose the following question:

What do these factors mean to you?

Allow participants about 5 minutes to write a personal definition for
each factor.

View Tape 1, School Factors (30 minutes)

1. Suggest that participants use Handout 1 to record notes and
questions as they view the video.

2. Show Tape 1, School Factors.

Reflection and Discussion (40 minutes)

1. After viewing the video, ask participants to refer to Handout 1, on

which they recorded a definition for each of the school-level factors.
Suggest they take the next 5 minutes to refine or add to their
definitions based on what they saw and heard during the video.

Ask participants to form five small groups, and ask each group to
select a reporter. Assign each group one school-level factor.
Distribute Handout 2, Elements of School-Level Factors. Ask the
small groups to discuss each element listed on Handout 2 that relates
to their assigned school-level factor. Ask participants to address the
following question:

If a school were addressing this element, what are possible
interventions the school might take?

15



Facilitator’s Note

You may wish to encourage
participants to continue
discussing these ideas with
colleagues and to consider how
to extend this conversation into
the creation of action plans.

16

Suggest that the small-group reporters record the discussion points,
so they can report accurately and completely to the total group.
Allow about 15 minutes for this activity.

Ask each small-group reporter to share what was discussed about
each element of the group’s assigned school-level factor. As each
group representative reports, record important points on a chalkboard
or whiteboard, a flip chart, or an overhead transparency. Allow about
15 minutes for this activity.

After the discussion, distribute Handout 3, Possible Interventions for
School-Level Factors. Explain to participants that Handout 3
provides some ideas that they can add to the list of possible
interventions they generated in their small-group discussions. In
addition, distribute copies of Reading 2, “The School-Level Factors,”
from What Works in Schools. Suggest that participants read it after
the workshop and reflect on how they might implement some of the
suggested interventions.

Conclusion (5 minutes)

1.

Review the workshop objectives and address any questions the
participants may have about the school-level factors and additional
workshop options. Thank the participants for attending the
workshop.

Collect all comments noted on flip chart paper or overhead
transparencies.



WOrkshop 1B, approximately 3 and - hours in length, introduces
participants to the factors that are primarily a function of school
policy and schoolwide decisions and initiatives:

e Guaranteed and viable curriculum

e Challenging goals and effective feedback
e Parental and community involvement

e Safe and orderly environment

e Staff collegiality and professionalism

The workshop uses Tape 1, School Factors. During the workshop, partic-
ipants examine 21 specific elements related to the five school-level fac-
tors. In addition, participants complete a questionnaire designed to help
them examine the school-level factors at work in their own school. They
also consider possible interventions and next steps for their own school.
The workshop is designed for those who wish to become more deeply
involved in examining school-level factors identified from the research
that can improve student achievement. Possible audiences for this format
of the workshop might include school improvement teams, faculty or
staff, task forces, parent-teacher groups, leadership teams, central office
administrators, and school board members.

This workshop details activities for 10—100 participants. If the workshop has
to be shorter, you may eliminate portions of the activities as appropriate.

Agenda and Time Guide

Activity Time (Minutes)
Welcome and Introductions 15
Introductory Activities 20

View Tape 1, School Factors 30
Clarifying Definitions 20
School-Level Factors in More Detalil 35

Break 20

The Survey Instrument 45

Next Steps 15
Conclusion 10

Total Approximate Workshop Time 3 hours, 25 minutes

Workshop 1B

17



Facilitator’s Note

You may wish to provide copies
of some of the readings
suggested in the Readings and
Resources section of this guide.
Select information that is
relevant to your participants’
needs and concerns. You can
distribute it to participants
either before the workshop as an
introduction to the topic or after
the workshop as a review.

Providing folders with all
materials inside is an efficient
way to distribute handouts and
other resources. You may also
wish to provide name tags.

18

Objectives for Workshop 1B

1.

Understand the five school-level factors:

e Guaranteed and viable curriculum

e Challenging goals and effective feedback

e Parental and community involvement

e Safe and orderly environment

e Collegiality and professionalism

Understand specific elements related to each of the five factors.

Identify possible interventions a school might take to address the
school-level factors.

Identify the areas in which your school is doing least well.

Identify possible next steps for addressing your school’s areas of
highest need.

Materials List for Workshop 1B

Handout 1, School-Level Factors

Handout 2, Elements of School-Level Factors

Handout 3, Possible Interventions for School-Level Factors
Handout 4, Questionnaire for School-Level Factors
Overhead 2, Objectives for Workshop 1B

Reading 1, “Introducing the Best of Times,” by R. Marzano
Reading 2, “The School-Level Factors,” by R. Marzano

Flip chart or butcher paper

Welcome and Introductions (15 minutes)

1.

At the door, have a sign-in sheet for participants to record their
names, addresses, phone numbers, and e-mail addresses. This will
enable you to notify participants of opportunities to attend future
meetings and give you a complete contact list of participants should
you wish to send them notes generated during the workshop
discussions.



2.

If participants are from different schools, arrange seating so that
participants from the same school are sitting together.

Welcome all participants. Introduce yourself and explain your role as
workshop facilitator. As the facilitator, you will guide participants
through the activities to help them meet the workshop objectives.

Depending on the size of the group and whether the participants
know one another, you may want to set aside time for participants to
introduce themselves individually. You might also ask the
participants to state why they are interested in learning about What
Works in Schools and to describe briefly the extent to which they are
familiar with Robert Marzano’s work, particularly his research on
school effectiveness.

Display Overhead 2, Objectives for Workshop 1B, to introduce the Facilitator’s Note
workshop objectives. Tell participants You may wish to copy and

distribute Overhead 2, or write
¢ By the end of this workshop, you will be able to the objectives on a flip chart or

chalkboard or whiteboard.
1. Understand the five school-level factors:
¢ Guaranteed and viable curriculum

* Challenging goals and effective feedback

Parental and community involvement
» Safe and orderly environment
* Collegiality and professionalism

2. Understand specific elements related to each of the
five factors.

3. Identify possible interventions a school might take to
address the school-level factors.

4. Identify the areas in which your school is doing least well.

5. Identify possible next steps for addressing your school’s Faciliiator's Neta

areas of highest need. Because you are asking
participants to reflect upon how
Reiterate that in this workshop participants will examine how these the school-level factors operate

school-level factors operate in their school. Subsequent workshops in their own schools, you should

will address the teacher-level factors and the student-level factors
that most influence student achievement.

ask participants who work in the
same school to sit together.

19



Facilitator’s Note

You may wish to distribute
copies of Reading 1 to
participants for reading prior to
the workshop.
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Introductory Activities (20 minutes)

1.

Share with participants a general overview of the research on
education over the past 35 years. Include the case for “the worst of
times” and Marzano’s position for “the best of times.” Use the
information in the Introduction section of this guide and Reading 1,
“Introducing the Best of Times,” in the Readings and Resources
section to guide your remarks.

Distribute Handout 1, School-Level Factors. Ask participants to
consider each of the five school-level factors listed on Handout 1.
Pose the following question:

What do these factors mean to you?

Give participants about 5 minutes to write a personal definition for
each factor.

When participants have finished writing their personal definitions,
ask them to share and discuss their definitions with someone sitting
nearby. Invite a few volunteers to share their responses with the
whole group. Allow about 10 minutes for this activity.

Allow participants a few minutes to record on Handout 1 any
questions they may have about the school-level factors.

View Tape 1, School Factors (30 minutes)

1.

Suggest that participants use Handout 1 to record notes and
questions as they view the video.

2. Show Tape 1, School Factors.

Clarifying Definitions (20 minutes)

1. Ask participants to refer to Handout 1, on which they recorded a

definition for each of the school-level factors. Suggest that they take
the next 5 minutes to refine or add to their definitions based on what
they saw and heard during the video.

When they have finished refining their definitions, ask participants to
discuss their definitions with someone sitting nearby. Allow about 5
minutes for this activity.



3.

Invite several volunteers to share their responses with the total group.
Record several definitions for each of the school-level factors on an
overhead transparency, a flip chart, or a chalkboard or whiteboard.
Allow about 10 minutes for this activity.

School-Level Factors in More Detail (35 minutes)

1.

Ask participants to form five groups, one for each school-level
factor. Ask each group to select a reporter. Distribute Handout 2,
Elements of School-Level Factors. Ask the small groups to discuss
each element that relates to their assigned factor. Ask participants to
address the following question:

If a school were addressing this element, what are possible
interventions the school might take?

Suggest that the small-group reporters record the discussion points
so they can share their information and ideas with the total group.
Allow about 20 minutes for this activity.

Ask each small-group reporter to share what was discussed about
each element of the group’s assigned school-level factor. Record
important points on a chalkboard or whiteboard, a flip chart, or an
overhead transparency. Allow about 15 minutes for this activity.

Break (20 minutes)

The Survey Instrument (45 minutes)

1.

Invite participants to group with others attending from their school.
Distribute Handout 4, Questionnaire for School-Level Factors. Ask
participants to spend the next 15 minutes individually answering the
items based on their experience in their own school.

Ask each group (made up of people from a single school) to select a
recorder, a “counter,” and a moderator. Ask the counters to collect
Handout 4 from each participant and tally the results. If someone has
a calculator and is willing to lend it, the counters might calculate an
average score for each item on the survey. If a calculator is not
available, the counter can simply tally the number of responses for
each choice (i.e., 1, 2, 3, 4) for each item. Ask the recorders to write
the results on chart paper. Allow about 10 minutes for this activity.

Ask participants to spend 5 minutes studying the results for their
school without discussing or commenting on the results out loud.

Facilitator’s Note

Please note that in this workshop
Handout 4 is used before
Handout 3. The survey (Handout
4) can also be found online at
www.whatworksinschools.org.

Facilitator’s Note

You may wish to make two copies
of Handout 4 for each participant
so they can record their responses
on one sheet and copy them onto
the other. This will ensure that
participants can anonymously
submit their responses to the
group member who will tally the
results. Place three or four sheets
of butcher paper on each table
for the next activity.

21



Ask participants to individually note what they see as the biggest
factor their school needs to address, according to these results.

4. After participants have noted their conclusions individually, ask the
moderators to lead the small groups in a discussion about the areas
of most urgent need in relation to the school-level factors. Once a
group reaches consensus, the recorder should write on the chart
paper the factor that the group agrees the school most needs to
address. Allow about 10 minutes for this activity.

5. Based on each group’s identification of what the school most needs
to address, ask the moderators to lead a brainstorming session to
generate possible interventions. Allow about 5 minutes for this
discussion.

Next Steps (15 minutes)

1. Distribute Handout 3, Possible Interventions for School-Level
Factors, and ask participants to review it. Explain that Handout 3
provides some ideas that they can add to the list of possible
interventions they generated earlier. Give participants 5 minutes to
brainstorm, individually, ideas for next steps their school might take
to address the factor they have identified as most urgent. Ask them to
write their ideas on Handout 3.

2. Ask the moderators to lead their small groups in a discussion of next
steps. Ask the small-group recorders to write ideas generated in the
discussion on chart paper.

Conclusion (10 minutes)

1. Review the workshop objectives and address any questions the
participants may have about the school-level factors. Thank the
participants for attending the workshop.

Facilitator’s Note 2. Distribute copies of Reading 2, “The School-Level Factors.” Suggest
Remind participants that the that participants read it after the workshop and reflect on the ideas
next two workshops will address generated by the group.

the teacher-level factors and the

student-level factors, 3. [If appropriate, offer participants additional opportunities for
respectively. discussion of this topic or additional workshop options.
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WOrkshop 2A, approximately 1 and %2 hours in length, uses Tape 2, WUH(SIIUI) ZA
Teacher Factors, to introduce participants to the factors that are

primarily a function of decisions individual teachers make that affect the

students in their classes:

e Instructional strategies
e (Classroom management
e Classroom curriculum design

During the workshop, participants examine 37 specific elements related
to the three teacher-level factors and consider possible interventions a
school might take to address the factors.

As the facilitator, you may use the following agenda or vary it to suit
your needs or the needs or your participants.

Agenda and Time Guide

Activity Time (Minutes)
Welcome and Introductions 10
Introduction to the Video 10

View Tape 2, Teacher Factors 30
Reflection and Discussion 40
Conclusion 5

Total Approximate Workshop Time 95 minutes

Objectives for Workshop 2A

1. Understand the three teacher-level factors:
e Instructional strategies
e Classroom management
e (lassroom curriculum design
2. Identify specific elements related to each of the three factors.

3. Identify possible interventions a school might take to address the
teacher-level factors.

25



Facilitator’s Note

You may wish to provide copies
of some of the readings
suggested in the Readings and
Resources section of this guide.
Select information that is
relevant to your participants’
needs and concerns. You can
distribute it to participants
either before the workshop as an
introduction to the topic or after
the workshop as a review.

Providing folders with all
materials inside is an efficient
way to distribute handouts and
other resources. You may also
wish to provide name tags.

Facilitator’s Note

You may wish to copy and
distribute Overhead 3, or write
the objectives on a flip chart or
chalkboard or whiteboard.
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Materials List for Workshop 2A

Handout 5, Teacher-Level Factors

Handout 6, Elements of Teacher-Level Factors

Handout 7, Possible Interventions for Teacher-Level Factors
Overhead 3, Objectives for Workshop 2A

Reading 3, “The Teacher-Level Factors,” by R. Marzano

Welcome and Introductions (10 minutes)

1.

Welcome all participants. Introduce yourself and explain your role as
workshop facilitator. As the facilitator, you will guide participants
through the activities to help them meet the workshop objectives.

Depending on the size of the group and whether the participants
know one another, you may want to set aside time for participants to
introduce themselves individually.

Summarize key points from the Introduction section of this guide in
your own words. Explain to participants that this video is the second
part of a three-part program that focuses on research over the past 35
years and provides guidance for schools interested in making
substantive change. This second video focuses on teacher-level
factors. The other two workshops focus on school-level factors and
student-level factors.

Introduction to the Video (10 minutes)

1.

Display Overhead 3, Objectives for Workshop 2A, and explain the
goals of this workshop. Tell participants

¢ By the end of this workshop, you will be able to
1. Understand the three teacher-level factors:
 Instructional strategies
* Classroom management
* Classroom curriculum design

2. Identify specific elements related to each of the three
factors.



3. Identify possible interventions a school might take to
address the teacher-level factors.

2. Distribute Handout 5, Teacher-Level Factors.

3. Ask participants to consider each of the three teacher-level factors
listed on Handout 5. Pose the following question:

What do these factors mean to you?

Give participants about 5 minutes to write a personal definition for
each factor.

View Tape 2, Teacher Factors (30 minutes)

1. Suggest that participants use Handout 5 to record notes and
questions as they view the video.

2. Show Tape 2, Teacher Factors.

Reflection and Discussion (40 minutes)

1. After viewing the video, ask participants to refer to Handout 5, on
which they recorded a definition for each of the teacher-level factors.
Suggest they take the next 5 minutes to refine or add to their
definitions based on what they saw and heard during the video.

2. Ask participants to form three groups, one for each teacher-level Facilitator’s Note
factor. Subdivide the Instructional Strategies group into three groups You will need to create more
(see Facilitator’s Note) and assign each approximately one-third of than one group to address

the elements related to the Instructional Strategies factor. Ask each ]nftmmonal Strategies beca,use
this factor has so many specific

group to select a reporter. Distribute Handout 6, Elements of clements. Try to create at least
Teacher-Level Factors, and ask the small groups to discuss each three groups for this factor and
element that relates to their assigned factor. Ask participants to split the specific elements among

address the following question: them.

If a school were addressing this element, what are possible
interventions the school might take?

Suggest that the small-group reporters record the discussion points,
so they can report accurately and completely to the large group.
Allow about 20 minutes for this activity.

3. Ask each small-group reporter to share what was discussed about
each element of the group’s assigned teacher-level factor. As each
group representative reports, record important points on a chalkboard

27



or whiteboard, a flip chart, or an overhead transparency. Allow about
15 minutes for this activity.

4. After the discussion, distribute Handout 7, Possible Interventions for
Teacher-Level Factors. Explain to participants that this list provides
some ideas that they can add to the list of possible interventions they
generated in their small-group discussions. In addition, distribute
copies of Reading 3, “The Teacher-Level Factors,” from What Works
in Schools. Suggest that participants read it after the workshop and
reflect on how they might implement some of the suggested
interventions.

Facilitator's Note Conclusion (5 minutes)

You may wish to encourage 1. Review the workshop objectives and address any questions the

ticipants to conti .
pariicipants fo contunie participants may have about the teacher-level factors. Thank the

discussing these ideas with

colleagues and to consider how participants for attending the workshop.

to extend this conversation into .
the creation of action plans. 2. Collect all comments noted on flip chart paper or overhead

transparencies.
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WOrkshop 2B, approximately 3 and % hours in length, introduces WUH(SIIUI) ZB
participants to the factors that are primarily a function of decisions
individual teachers make that affect students in their classes:

e Instructional strategies
e (Classroom management
e Classroom curriculum design

The workshop uses Tape 2, Teacher Factors. During the workshop, par-
ticipants examine 37 specific elements related to the three teacher-level
factors. In addition, participants complete a questionnaire that helps them
to examine the teacher-level factors at work in their own school. They
also consider possible interventions and next steps for their own school.
The workshop is designed for those who wish to become more deeply
involved in examining teacher-level factors identified from the research
that can improve student achievement. Possible audiences for this format
might include school improvement teams, faculty or staff, task forces,
parent-teacher groups, leadership teams, central office administrators,
and school board members.

This workshop details activities for 10—100 participants. If the workshop
has to be shorter, you may eliminate portions of the activities as

appropriate.

Agenda and Time Guide

Activity Time (Minutes)
Welcome and Introductions 15
Introductory Activities 20

View Tape 2, Teacher Factors 30
Clarifying Definitions 15
Teacher-Level Factors in More Detail 40

Break 20

The Survey Instrument 45

Next Steps 15
Conclusion 10

Total Approximate Workshop Time 3 hours, 30 minutes
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Facilitator’s Note

Providing folders with all
materials inside is an efficient
way to distribute handouts and
other resources. You may also
wish to provide name tags.

30

Objectives for Workshop 2B

1.

Understand the three teacher-level factors:

e Instructional strategies

e Classroom management

e Classroom curriculum design

Understand specific elements related to each of the three factors.

Identify possible interventions a school might take to address the
teacher-level factors.

Identify the areas in which your school is doing least well.

Identify possible next steps for addressing your school’s areas of
highest need.

Materials List for Workshop 2B

Handout 5, Teacher-Level Factors

Handout 6, Elements of Teacher-Level Factors

Handout 7, Possible Interventions for Teacher-Level Factors
Handout 8, Questionnaire for Teacher-Level Factors
Overhead 4, Objectives for Workshop 2B

Reading 1, “Introducing the Best of Times,” by R. Marzano
Reading 3, “The Teacher-Level Factors,” by R. Marzano

Flip chart or butcher paper

You may also wish to provide copies of some of the readings suggested
in the Readings and Resources section of this guide. Select information

that is relevant to your participants’ needs and concerns. You can distrib-
ute it to participants either before the workshop as an introduction to the
topic or after the workshop as a review.

Welcome and Introductions (15 minutes)

1.

At the door, have a sign-in sheet for participants to record their
names, addresses, phone numbers, and e-mail addresses. This will
enable you to notify participants of opportunities to attend future



meetings and give you a complete contact list of participants should
you wish to send them notes generated during the workshop
discussions.

If participants are from different schools, arrange seating so that
participants from the same school are sitting together.

Welcome all participants. Introduce yourself and explain your role as
workshop facilitator. As the facilitator, you will guide participants
through the activities to help them meet the workshop objectives.

Depending on the size of the group and whether the participants
know one another, you may want to set aside time for participants to
introduce themselves individually. You might also ask the
participants to state why they are interested in learning about What
Works in Schools and to describe briefly the extent to which they are
familiar with Robert Marzano’s work, particularly his research on
school effectiveness.

Display Overhead 4, Objectives for Workshop 2B, to introduce the
workshop objectives. Tell participants

¢ By the end of this workshop, you will be able to
1. Understand the three teacher-level factors:
 Instructional strategies
* Classroom management
* Classroom curriculum design

2. Understand specific elements related to each of the three
factors.

3. Identify possible interventions a school might take to
address the teacher level factors.

4. Identify the areas in which your school is doing least well.

5. Identify possible next steps for addressing your school’s
areas of highest need.

Reiterate that in this workshop participants will examine how these
teacher-level factors operate in their school. Other workshops
address the school-level factors and the student-level factors that
most influence student achievement.

Facilitator’s Note

You may wish to copy and
distribute Overhead 4, or write
the objectives on a flip chart or
chalkboard or whiteboard.

Facilitator’s Note

Because you are asking
participants to reflect upon how
the teacher-level factors operate
in their own schools, you should
ask participants who work in the
same school to sit together.

Facilitator’s Note

If you know participants have
already completed the workshop
using Tape 1, School Factors,
you might adjust your
introductory comments to
addpress their prior knowledge.
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Facilitator’s Note

You may wish to distribute
copies of Reading 1 to
participants for reading prior to
the workshop.
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Introductory Activities (20 minutes)

1.

Share with participants a general overview of the research on
education over the past 35 years. Include the case for “the worst of
times” and Marzano’s position for “the best of times.” Use the
material in the Introduction section of this guide and Reading 1,
“Introducing the Best of Times,” in the Readings and Resources
section to guide you in these remarks.

Distribute Handout 5, Teacher-Level Factors. Ask participants to
consider each of the three teacher-level factors listed on Handout 5.
Pose the following question:

What do these factors mean to you?

Give participants about 5 minutes to write a personal definition for
each factor.

When participants have finished writing their personal definitions,
ask them to share and discuss their definitions with someone sitting
nearby. Invite a few volunteers to share their responses with the
whole group. Allow about 10 minutes for this activity.

Ask participants to record on Handout 5 any questions that they have
about the teacher-level factors.

View Tape 2, Teacher Factors (30 minutes)

1.

Suggest that participants use Handout 5 to record notes and
questions as they view the video.

2. Show Tape 2, Teacher Factors.

Clarifying Definitions (15 minutes)

1.

Ask participants to refer to Handout 5, on which they recorded a
definition for each of the teacher-level factors. Suggest that they take
the next 5 minutes to refine or add to their definitions based on what
they saw and heard during the video.

When they have finished refining their definitions, ask participants to
discuss their definitions with someone sitting nearby. Allow about 5
minutes for this activity.



3.

Invite several volunteers to share their responses with the total group.

Record several definitions for each of the teacher-level factors on an
overhead transparency, a flip chart, or a chalkboard or whiteboard.
Allow about 5 minutes for this activity.

Teacher-Level Factors in More Detail (40 minutes)

1.

Ask participants to form three groups, one for each teacher-level
factor. Subdivide the Instructional Strategies group into three groups
(see Facilitator’s Note) and assign each approximately one-third of
the elements related to the Instructional Strategies factor. Ask each
group to select a reporter. Distribute Handout 6, Elements of
Teacher-Level Factors, and ask the small groups to discuss each
element that relates to their assigned factor. Ask participants to
address the following question:

If a school were addressing this element, what are possible
interventions the school might take?

Ask participants to record their discussion points. Allow about 20
minutes for the small-group discussion.

Invite the small groups to record their reactions to each element of
their assigned teacher-level factor and create a poster on chart paper
to represent their small-group’s work. Each poster should relate the
following:

e The teacher-level factor considered
e A brief summary of the specific elements related to the factor
e Possible interventions

Tape each small-group poster to the wall. Invite the small groups to

visit each poster. Ask the small-group reporters to stand by the charts

to explain the responses and answer questions. Invite participants to
make any additions or suggestions they might have for possible
interventions as they visit each poster. Allow about 10 minutes for
this activity.

Have the small-group reporters share with the large group the

additional reactions or intervention suggestions noted on each poster.

Allow about 5 minutes for this activity.

Facilitator’s Note

You will need to create more
than one group to address
Instructional Strategies because
this factor has so many specific
elements. Try to create at least
three groups for this factor and
split the specific elements
among them.
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Facilitator’s Note

Please note that in this workshop
Handout 8 is used before
Handout 7. The survey (Handout
8) can also be found online at
www.whatworksinschools.org.

Facilitator’s Note

You may wish to make two
copies of Handout 8 for each
participant, so they can record
their responses on one sheet and
copy them onto the other. This
will ensure that participants can
anonymously submit their
responses to the group member
who will tally the results.
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Break (20 minutes)

The Survey Instrument (45 minutes)

1.

Distribute Handout 8, Questionnaire for Teacher-Level Factors. Ask
participants to spend the next 15 minutes individually answering
each of the items based on their experience in their own school.

Ask each group (made up of people from a single school) to appoint
a recorder, a “counter,” and a moderator. Ask the counters to collect
Handout 8 from each participant and tally the results. If someone has
a calculator and is willing to lend it, the counters might calculate an
average score for each item on the survey. If a calculator is not
available, the counter can simply tally the number of responses for
each choice (i.e., 1, 2, 3, 4) for each item. Ask the recorders to write
the results on chart paper. Allow about 10 minutes for this activity.

Ask participants to spend 5 minutes looking at the results for their
school without discussing or commenting on the results out loud.
Ask participants to individually note what they see as the biggest
factor their school needs to address, according to these results.

After participants have recorded their conclusions individually, ask
the moderators to lead the small groups in a conversation about the
areas of most urgent need in relation to the teacher-level factors.
After a group has reached consensus, the recorder should write on
the chart paper the factor that the group agrees the school most needs
to address. Allow about 10 minutes for this activity.

Next Steps (15 minutes)

1.

Distribute Handout 7, Possible Interventions for Teacher-Level
Factors, and ask participants to review it. Explain that Handout 7
provides some ideas that they can add to the list of possible
interventions they generated earlier. Give participants 5 minutes to
brainstorm, individually, ideas for next steps their school might take
to address the factor they have identified as most urgent. Ask them to
write their ideas on Handout 7.

Ask the moderators to lead their small groups in a discussion of next
steps. Ask the small-group recorders to write ideas generated in the
discussion on chart paper.

Call for volunteers to share one specific action they will take to apply
something they have learned today.



Conclusion (10 minutes)

1. Review the workshop objectives and address any questions the
participants may have about the teacher-level factors. Thank the
participants for attending the workshop.

2. [Ifappropriate, offer participants additional opportunities for
discussion of this topic or additional workshop options.

Facilitator’s Note

Remind participants that the
next workshop will address
student-level factors.
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WOrkshop 3A, approximately 1 and %2 hours in length, uses Tape 3,
Student Factors, to introduce participants to the factors that are
primarily a function of the background of students:

e Home environment
e Learned intelligence and background knowledge
e  Motivation

During the workshop, participants examine eight specific elements
related to the three student-level factors and consider possible interven-
tions a school might take to address the factors.

As the facilitator, you may use the following agenda or vary it to suit
your particular needs or the needs of the participants.

Agenda and Time Guide

Activity Time (Minutes)
Welcome and Introductions 10
Introduction to the Video 10

View Tape 3, Student Factors 30
Reflection and Discussion 40
Conclusion 5

Total Approximate Workshop Time 95 minutes

Objectives for Workshop 3A

1. Understand the three student-level factors:
e Home environment
e Learned intelligence and background knowledge
e Motivation
2. Identify specific elements related to each of the three factors.

3. Identify possible interventions a school might take to address the
student-level factors.

Workshop 3A
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Facilitator’s Note

You may wish to provide copies
of some of the readings
suggested in the Readings and
Resources section of this guide.
Select information that is
relevant to your participants’
needs and concerns. You can
distribute it to participants
either before the workshop as an
introduction to the topic or after
the workshop as a review.

Providing folders with all
materials inside is an efficient
way to distribute handouts and
other resources. You may also
wish to provide name tags.
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Materials List for Workshop 3A

Handout 9, Student-Level Factors

Handout 10, Elements of Student-Level Factors

Handout 11, Possible Interventions for Student-Level Factors
Overhead 5, Objectives for Workshop 3A

Reading 4, “The Student-Level Factors,” by R. Marzano

Welcome and Introductions (10 minutes)

1.

Welcome all participants. Introduce yourself and explain your role as
workshop facilitator. As the facilitator, you will guide participants
through the activities to help them meet the workshop objectives.

Depending on the size of the group and whether the participants
know one another, you may want to set aside time for participants to
introduce themselves individually.

Summarize key points from the Introduction section of this guide in
your own words. Explain to participants that this video is the third part
of a three-part program that focuses on research over the past 35 years
and provides guidance for schools interested in making substantive
change. The video focuses on student-level factors. The other two
workshops focus on school-level factors and teacher-level factors.

Introduction to the Video (10 minutes)
1. Display Overhead 5, Objectives for Workshop 3A, and explain the

goals of this workshop. Tell participants

¢ By the end of this workshop, you will be able to
1. Understand the three student-level factors:
* Home environment
* Learned intelligence and background knowledge
* Motivation

2. Identify specific elements related to each of the three
factors.

3. Identify possible interventions a school might take to
address the student-level factors.



2. Distribute Handout 9, Student-Level Factors. Facilitator’s Note

3.

4.

.. . Y ish t d
Ask participants to consider each of the three student-level factors ou may Wik 1o copy an

) ) : distribute Overhead 5, or write
listed on Handout 9. Pose the following question:

the objectives on a flip chart or
chalkboard or whiteboard.

What do these factors mean to you?
Give participants about 5 minutes to write a personal definition for
each factor.

Ask participants to consider whether they believe a school can do
anything to influence student-level factors. Ask them to write a
sentence that captures their thinking.

View Tape 3, Student Factors (30 minutes)

1.

2.

Suggest that participants use Handout 9 to record notes and
questions as they view the video.

Show Tape 3, Student Factors.

Reflection and Discussion (40 minutes)

1.

After viewing the video, ask participants to refer to Handout 9, on
which they recorded a definition for each of the student-level factors.
Suggest they take the next 5 minutes to refine or add to their
definitions based on what they saw and heard during the video. Ask
them to think again about the following question in light of what
they have just seen and heard in the video:

Can schools do anything to influence student-level factors?

Ask participants to form three groups, and ask each group to select a
reporter. Assign each group one student-level factor. Distribute
Handout 10, Elements of Student-Level Factors, and ask the small
groups to discuss each element that relates to their assigned factor.
Ask participants to address the following questions:

o [Is this element of student-level factors something over which
a school might have some control?

e Ifaschool were addressing this element, what are possible
interventions the school might take?

Suggest that the small-group reporters record the discussion points,
so they can report accurately and completely to the total group.
Allow about 20 minutes for this activity.
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Facilitator’s Note

You may wish to encourage
participants to continue
discussing these ideas with
colleagues and to consider how
to extend this conversation into
the creation of action plans.
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Ask each small-group reporter to share what was discussed about
each element of the group’s assigned student-level factor. As each
group representative reports, record important points on a chalkboard
or whiteboard, a flip chart, or an overhead transparency. Allow about
15 minutes for this activity.

After the discussion, distribute Handout 11, Possible Interventions
for Student-Level Factors. Explain to participants that this list
provides some ideas that they can add to the list of possible
interventions they generated in their small-group discussions. In
addition, distribute copies of Reading 4, “The Student-Level
Factors,” from What Works in Schools. Suggest that participants read
it after the workshop and reflect on how they might implement some
of the suggested interventions.

Conclusion (5 minutes)

1. Review the workshop objectives and address any questions the

participants may have about the student-level factors. Thank the
participants for attending the workshop.

Collect all comments noted on flip chart paper or overhead
transparencies.



WOrkshop 3B, approximately 3 and 2 hours in length, introduces WUH(SIIUI) 3B
participants to the factors that are primarily a function of the back-
ground of students:

e Home environment
e Learned intelligence and background knowledge
e Motivation

The workshop uses Tape 3, Student Factors. During the workshop,
participants examine eight specific elements related to the three
student-level factors. In addition, participants complete a questionnaire
that helps them examine the student-level factors at work in their own
school. They also consider possible interventions and next steps for their
school. The workshop is designed for those who wish to become more
deeply involved in examining student-level factors identified from the
research that can improve student achievement. Possible audiences for
this format might include school improvement teams, faculty or staff,
task forces, parent-teacher groups, leadership teams, central office
administrators, and school board members.

This workshop details the activities for 10—100 participants. If the work-
shop has to be shorter, you may eliminate portions of the activities as

appropriate.

Agenda and Time Guide

Activity Time (Minutes)
Welcome and Introductions 15
Introductory Activities 30

View Tape 3, Student Factors 30
Clarifying Definitions 15
Student-Level Factors in More Detall 35

Break 20

The Survey Instrument 45

Next Steps 15
Conclusion 10

Total Approximate Workshop Time 3 hours, 35 minutes
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Facilitator’s Note

You may wish to provide copies
of some of the readings
suggested in the Readings and
Resources section of this guide.
Select information that is
relevant to your participants’
needs and concerns. You can
distribute it to participants
either before the workshop as an
introduction to the topic or after
the workshop as a review.

Providing folders with all
materials inside is an efficient
way to distribute handouts and
other resources. You may also
wish to provide name tags.
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Objectives for Workshop 3B

1.

Understand the three student-level factors:

e Home environment

e Learned intelligence and background knowledge

e Motivation

Understand specific elements related to each of the three factors.

Identify possible interventions a school might take to address the
student-level factors.

Identify the areas in which your school is doing least well.

Identify possible next steps for addressing your school’s areas of
highest need.

Materials List for Workshop 3B

Handout 9, Student-Level Factors

Handout 10, Elements of Student-Level Factors

Handout 11, Possible Interventions for Student-Level Factors
Handout 12, Questionnaire for Student-Level Factors
Overhead 6, Objectives for Workshop 3B

Reading 1, “Introducing the Best of Times,” by R. Marzano
Reading 4, “The Student-Level Factors,” by R. Marzano

Flip chart or butcher paper

Welcome and Introductions (15 minutes)

1.

At the door, have a sign-in sheet for participants to record their
names, addresses, phone numbers, and e-mail addresses. This will
enable you to notify participants of opportunities to attend future
meetings and give you a complete contact list of participants should
you wish to send them notes generated during the workshop
discussions.

If participants are from different schools, arrange seating so that
participants from the same school are sitting together.



Welcome all participants. Introduce yourself and explain your role as
workshop facilitator. As the facilitator, you will guide participants
through the activities to help them meet the workshop objectives.

Depending on the size of the group and whether the participants
know one another, you may want to set aside time for participants to
introduce themselves individually. You might also ask the
participants to state why they are interested in learning about What
Works in Schools and to describe briefly the extent to which they are
familiar with Robert Marzano’s work, particularly his research on
school effectiveness.

Display Overhead 6, Objectives for Workshop 3B, to introduce the
workshop objectives. Tell participants

¢ By the end of this workshop, you will be able to
1. Understand the three student-level factors:
* Home environment
* Learned intelligence and background knowledge
* Motivation

2. Understand specific elements related to each of the three
factors.

3. Identify possible interventions a school might take to
address the student-level factors.

4. Identify the areas in which your school is doing least well.

5. Identify possible next steps for addressing your school’s
areas of highest need.

Reiterate that in this workshop participants will examine how these
student-level factors operate in their school. The other two
workshops in this three-part program address school-level factors
and teacher-level factors.

Facilitator’s Note

You may wish to copy and
distribute Overhead 6, or write
the objectives on a flip chart or
chalkboard or whiteboard.

Facilitator’s Note

Because you are asking
participants to reflect upon the
effect of student-level factors in
their own schools, you should
ask people who work in the same
school to sit together.

Facilitator’s Note

If you know participants have
already completed the workshop
using Tape 1, School Factors,
and)/or the workshop using

Tape 2, Teacher Factors, you
might adjust your introductory
comments to address their prior
knowledge.
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Facilitator’s Note

You may wish to distribute
copies of Reading 1 to
participants for reading prior
to the workshop.
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Introductory Activities (30 minutes)

1.

Share with participants a general overview of the research on
education over the past 35 years. Include the case for “the worst of
times” and Marzano’s position for “the best of times.” Use the
material in the Introduction section of this guide and Reading 1,
“Introducing the Best of Times,” in the Readings and Resources
section to guide your remarks.

Distribute Handout 9, Student-Level Factors. Ask participants to
consider each of the three student-level factors listed on Handout 9.
Pose the following question:

What do these factors mean to you?

Give participants about 5 minutes to write a personal definition for
each factor.

Ask participants to consider whether they believe schools can do
anything to influence these student-level factors. Ask them to write
three reasons or ways a school might be able to influence
student-level factors and three reasons why a school might not be
able to influence student-level factors. Suggest that they write their
responses on Handout 9. While participants are writing, post blank
sheets of chart paper on the wall. Designate one side of the room for
“Yes, schools can influence student-level variables” and one side for
“No, schools cannot influence student-level variables.” Allow about
10 minutes for this activity.

Ask participants to transfer the reasons they have written onto the
appropriate posters. Then ask participants to walk around the room
with a partner, read the different statements and ideas on all posters,
and discuss their thinking on this topic. Allow about 10 minutes for
this activity.

After participants return to their seats, ask them to write any
questions they may have about the student-level factors. Suggest that
they record their questions on Handout 9.

View Tape 3, Student Factors (30 minutes)

1.

Suggest that participants use Handout 9 to record notes and
questions as they view the video.

2. Show Tape 3, Student Factors.



Clarifying Definitions (15 minutes)

1. Ask participants to refer to Handout 9, on which they recorded a

definition for each of the student-level factors. Suggest that they take
the next 5 minutes to refine or add to their definitions based on what
they saw and heard during the video.

Ask participants to think again about the following question in light
of what they have just seen in the video:

Can schools do anything to influence student-level factors?

When they have finished refining their definitions, ask participants to
discuss their definitions and their thoughts on what a school can do
with someone sitting nearby. Allow about 5 minutes for this activity.

Invite several volunteers to share their responses with the total group.
Record several definitions for each of the student-level factors on an
overhead transparency, a flip chart, or a chalkboard or whiteboard.

Student-Level Factors in More Detail (35 minutes)

1.

Ask participants to form three groups, one for each student-level
factor. Ask each group to select a reporter. Distribute Handout 10,
Elements of Student-Level Factors. Ask the small groups to discuss
each element that relates to their assigned factor. Ask participants to
address the following two questions:

o [s this element of student-level factors something over which
a school might have some control?

e [faschool were addressing this element, what are possible
interventions the school might take?

Suggest that the small-group reporters record the discussion points,
so they can share their information and ideas with the total group.
Allow about 20 minutes for this activity.

Invite each small-group reporter to share what was discussed about
each element of the group’s assigned student-level factor. Record
important points on a chalkboard or whiteboard, a flip chart, or an
overhead transparency. Allow about 15 minutes for this activity.
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Facilitator’s Note

Please note that in this workshop
Handout 12 is used before Handout
11. The survey (Handout 12) can
also be found online at
www.whatworksinschools.org.

Facilitator’s Note

You may wish to make two
copies of Handout 12 for each
participant, so they can record
their responses on one sheet and
copy them onto the other. This
will ensure that participants can
anonymously submit their
responses to the group member
who will tally the results.
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Break (20 minutes)

The Survey Instrument (45 minutes)

1.

Invite participants to group with others attending from their school.
Distribute Handout 12, Questionnaire for Student-Level Factors. Ask
participants to spend the next 15 minutes individually answering
each of the items based on their experience in their own school.

Ask each group (made up of people from a single school) to select a
recorder, a “counter,” and a moderator. Ask the counters to collect
Handout 12 from each participant and tally the results. If someone
has a calculator and is willing to lend it, the counters might calculate
an average score for each item on the survey. If a calculator is not
available, the counter can simply tally the number of responses for
each choice (i.e., 1, 2, 3, 4) for each item. Ask the recorders to write
the results on chart paper. Allow about 10 minutes for this activity.

Ask participants to spend 5 minutes looking at the results for their
school without discussing or commenting on the results out loud.
Ask participants to individually note what they see as the biggest
factor their school needs to address, according to these results.

After participants have recorded their conclusions individually, ask
the moderators to lead their small groups in a conversation about the
areas of most urgent need in relation to the student-level factors.
After a group has reached consensus, the recorder should write on
the chart paper the factor that the group agrees the school most needs
to address. Allow about 10 minutes for this activity.

Based on each group’s identification of what the school most needs
to address, ask the moderators to lead a brainstorming session to
generate possible interventions. Allow about 5 minutes for this
discussion.

Next Steps (15 minutes)

1.

Distribute Handout 11, Possible Interventions for Student-Level
Factors, and ask participants to review it. Explain that Handout 11
provides some ideas that they can add to the list of possible
interventions they generated earlier. Give participants 5 minutes to
brainstorm, individually, ideas for next steps their school might take
to address the factor they have identified. Ask them to write their
ideas on Handout 11.



2. Ask the moderators to lead their small groups in a discussion of next
steps. Ask the small-group recorders to write ideas generated in the
discussion on chart paper.

Conclusion (10 minutes)

1. Review the workshop objectives and address any questions the
participants may have about the student-level factors. Thank the
participants for attending the workshop.

2. Distribute copies of Reading 4, “The Student-Level Factors.”
Suggest that participants read it after the workshop and reflect on the
ideas generated by the group.

3. Ifappropriate, offer participants additional opportunities for
discussion of this topic or additional workshop options.
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HANDOUT 1

Write your own definition for each school-level factor: s c h 0 0 I - I-eve I
Factors

1. Guaranteed and Viable Curriculum

2. Challenging Goals and Effective Feedback

3. Parental and Community Involvement

4. Safe and Orderly Environment

5. Collegiality and Professionalism

®

Association for Supervision
and Curriculum Development
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HANDOUT 2

Elements of School-Level Factors

Guaranteed and Viable Curriculum

1. The content considered essential for all
students to learn versus the content
considered supplemental has been identified
and communicated to teachers.

2. The amount of essential content that has
been identified can be addressed in the
instructional time available to teachers.

3. The essential content is organized and
sequenced in a way that students have ample
opportunity to learn it.

4. Someone checks to ensure that teachers
address the essential content.

5. The instructional time available to teachers
is protected by minimizing interruptions and
scheduled noninstructional activities.

Challenging Goals and Effective Feedback

6. An assessment system is used that provides
for timely feedback (e.g., at least every nine
weeks) on specific knowledge and skills for
individual students.

7. Specific achievement goals are set for the
school as a whole.

8. Specific achievement goals are set for
individual students.

9. Performance on schoolwide and individual
student goals is used to plan for future actions.

Parental and Community Involvement

10. Effective vehicles are in place to
communicate to parents and community.

11. Effective vehicles are in place for parents
and community to communicate to the
school.

12. Opportunities are provided for parents and
community to be involved in the day-to-day
operations of the school.

13. Vehicles are in place for parents and
community to be involved in the governance
of the school.

®

Association for Supervision

and Curriculum Development
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Handout 2—Continued

School-Level Factors Possible Interventions

Safe and Orderly Environment

14. The physical environment and school
routines have been structured in such a way
as to avoid chaos and promote good
behavior.

15. Clear rules and procedures pertaining to
schoolwide behavior have been established.

16. Appropriate consequences for violations of
schoolwide rules and procedures have been
established and implemented.

17. A program that teaches and reinforces
student self-discipline and responsibility has
been implemented.

18. A system for early detection of students who
are prone to violence and extreme behavior
has been implemented.

Collegiality and Professionalism

19. Norms for conduct that foster collegiality
and professionalism among professional
staff and administrators have been
established.

20. Governance structures that allow for teacher
involvement in schoolwide decisions and
policies have been established.

21. Teachers are engaged in staff development
activities that address specific content area
issues and allow for “hands-on” trial and
evaluation of specific techniques.

Adapted from What Works in Schools: Translating Research into Action, by R. J. Marzano, 2003, Alexandria, VA: Association
for Supervision and Curriculum Development.
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HANDOUT 3

School-Level Factors Possible Interventions

Guaranteed and Viable Curriculum

Possihle Interventions for School-Level Factors

1.

The content considered essential for all
students to learn versus the content
considered supplemental has been identified
and communicated to teachers.

The amount of essential content that has been
identified can be addressed in the
instructional time available to teachers.

The essential content is organized and
sequenced in a way that students have ample
opportunity to learn it.

Someone checks to ensure that teachers
address the essential content.

The instructional time available to teachers is
protected by minimizing interruptions and
scheduled noninstructional activities.

Cut standards.

Cut benchmarks.

Rewrite benchmarks as topics.

Analyze state tests.

Develop a supervisory model.

Do a time audit and set policies as needed.

Challenging Goals and Effective Feedback

6.

An assessment system is used that provides
for timely feedback (e.g., at least every nine
weeks) on specific knowledge and skills for
individual students.

Specific achievement goals are set for the
school as a whole.

Specific achievement goals are set for
individual students.

Performance on schoolwide and individual
student goals is used to plan for future
actions.

Develop end-of-quarter assessments.

Use standards- or topics-based report cards.
Procure computer programs.

Set school-level goals.

Set student-level goals.

Develop a school-level correction plan.
Develop a student-level correction plan.

Parental and Community Involvement

10. Effective vehicles are in place to communicate

to parents and community.

11. Effective vehicles are in place for parents and

community to communicate to the school.

12. Opportunities are provided for parents and

community to be involved in the day-to-day
operations of the school.

13. Vehicles are in place for parents and

community to be involved in the governance
of the school.

Institute parent and community newsletters.
Institute parent and community briefings.
Institute governance structures involving
parents and community.

Institute programs for parent and community
involvement in the operation of the school.

®

Association for Supervision

and Curriculum Development
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Handout 3—Continued

School-Level Factors Possible Interventions

Safe and Orderly Environment

14.

15.

16.

17.

18.

The physical environment and school routines
have been structured in such a way as to
avoid chaos and promote good behavior.
Clear rules and procedures pertaining to
schoolwide behavior have been established.
Appropriate consequences for violations of
schoolwide rules and procedures have been
established and implemented.

A program that teaches and reinforces student
self-discipline and responsibility has been
implemented.

A system for early detection of students who
are prone to violence and extreme behavior
has been implemented.

Articulate the school conduct code.
Articulate the school disciplinary code.
Articulate the absenteeism policy.
Articulate the tardiness policy.

Collegiality and Professionalism

19. Norms for conduct that foster collegiality and

20.

21.

professionalism among professional staff and
administrators have been established.
Governance structures that allow for teacher
involvement in schoolwide decisions and
policies have been established.

Teachers are engaged in staff development
activities that address specific content area
issues and allow for “hands-on” trial and
evaluation of specific techniques.

Schedule regular administrator-teacher
meetings.

Design governance structures to include
teachers.

Articulate norms for collegiality.
Implement a staff development program.
Engage in action research.

Engage in lesson study.

Adapted from What Works in Schools: Translating Research into Action, by R. J. Marzano, 2003, Alexandria, VA: Association
for Supervision and Curriculum Development.
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HANDOUT 4

Questionnaire for School-Level Factors

In my school . ..

To what extent do we
engage in this behavior
or address this issue?

How much will a change
in our current practices
on this item increase the
academic achievement
of our students?

How much effort will
it take to significantly
change our current
practices regarding
this issue?

Toa
Not
at all

great

extent

Toa
Not
at all

great

extent

Alot,but| Too
Not possible | much
much todo | todo

1 2 3 4

1 2 3 4

1 2 3 4

Guaranteed and Viable
Curriculum:

1.

The content con-
sidered essential for all
students to learn
versus the content
considered supple-
mental has been
identified and com-
municated to teachers.

The amount of
essential content that
has been identified can
be addressed in the
instructional time
available to teachers.

The essential content

is organized and
sequenced in a way that
students have ample
opportunity to learn it.

Someone checks to
ensure that teachers
address the essential
content.

The instructional time
available to teachers is
protected by minimiz-
ing interruptions and
scheduled noninstruc-
tional activities.

®

Association for Supervision

and Curriculum Development



Handout 4—Continued

In my school . ..

To what extent do we
engage in this behavior
or address this issue?

How much will a change
in our current practices
on this item increase the
academic achievement
of our students?

How much effort will
it take to significantly
change our current
practices regarding
this issue?

Toa
Not great

at all extent

Toa
Not
at all

great

extent

Alot,but| Too
Not possible | much
much todo to do

1 2 3 4

1 2 3 4

Challenging Goals and
Effective Feedback:

6. An assessment system
is used that provides
for timely feedback
(e.g., at least every
nine weeks) on
specific knowledge
and skills for
individual students.

7. Specific achievement
goals are set for the
school as a whole.

8. Specific achievement
goals are set for
individual students.

9. Performance on
schoolwide and
individual student
goals is used to plan
for future actions.

Parental and Community
Involvement:

10. Effective vehicles are
in place to
communicate to
parents and
community.

11. Effective vehicles are
in place for parents
and community to
communicate to the
school.




Handout 4—Continued

In my school . ..

To what extent do we
engage in this behavior
or address this issue?

How much will a change
in our current practices
on this item increase the
academic achievement
of our students?

How much effort will
it take to significantly
change our current
practices regarding
this issue?

Toa
Not great

at all extent

Toa
Not
at all

great

extent

Alot,but| Too
Not possible | much
much todo to do

1 2 3 4

1 2 3 4

12. Opportunities are
provided for parents
and community to be
involved in the
day-to-day operation
of the school.

13. Vehicles are in place
for parents and
community to be
involved in the
governance of the
school.

Safe and Orderly
Environment:

14. The physical
environment and
school routines have
been structured in
such a way as to
avoid chaos and
promote good
behavior.

15. Clear rules and
procedures pertaining
to schoolwide
behavior have been
established.

16. Appropriate
consequences for
violations of
schoolwide rules and
procedures have been
established and
implemented.
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Handout 4—Continued

To what extent do we
engage in this behavior

How much will a change
in our current practices
on this item increase the
academic achievement

How much effort will
it take to significantly
change our current

practices regarding

or address this issue? of our students? this issue?

Toa Toa Alot,but| Too
Not great Not great Not possible | much
at all extent | atall extent | much todo to do
In my school . .. 1 2 3 4 1 2 3 4 1 2 3 4

17. A program that
teaches and reinforces
student self-discipline
and responsibility has
been implemented.

18. A system for early
detection of students
who are prone to
violence and extreme
behavior has been
implemented.

Collegiality and
Professionalism:

19. Norms for conduct
among professional
staff and
administrators that
foster collegiality and
professionalism have
been established.

20. Governance structures
that allow for teacher
involvement in
schoolwide decisions
and policies have been
established.

21. Teachers are engaged
in staff development
activities that address
specific content area
issues and allow for
“hands-on” trial and
evaluation of specific
techniques.

Source: From What Works in Schools: Translating Research into Action, by R. J. Marzano, 2003, Alexandria, VA: Association for
Supervision and Curriculum Development.

This survey is also available online at www.whatworksinschools.org.
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HANDOUT §

Write your own definition for each teacher-level factor: Te a G h e r' le\’e I
Factors

1. Instructional Strategies

2. Classroom Management

3. Classroom Curriculum Design

®

Association for Supervision
and Curriculum Development
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HANDOUT §

Elements of Teacher-Level Factors

Teacher-Level Factors

Instruction

Possible Interventions

1.

10.

11.

12.

13.

14.

Begin their instructional units by presenting
students with clear learning goals.

Begin their instructional units by asking
students to identify personal learning goals
that fit within the learning goals presented by
the teacher.

Systematically provide students with specific
feedback on the extent to which they are
accomplishing the learning goals.

Systematically ask students to keep track of
their own performance on the learning goals.

Systematically recognize students who are
making observable progress toward the
learning goals.

Systematically emphasize the importance of
effort.

Organize students into groups based on their
understanding of the content when appropriate.

Organize students into cooperative groups
when appropriate.

Systematically provide specific feedback on
the homework assigned to students.

End their instructional units by providing students
with clear feedback on the learning goals.

End their instructional units by asking
students to assess themselves relative to the
learning goals.

End their instructional units by recognizing
and celebrating progress on the learning goals.

Prior to presenting new content, ask students
questions that help them recall what they
might already know about the content.

Prior to presenting new content, provide
students with direct links with previous
knowledge or studies.

®

Association for Supervision

and Curriculum Development
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Handout 6—Continued

Teacher-Level Factors

Possible Interventions

Instruction

15. Prior to presenting new content, provide ways
for students to organize or think about the
content (e.g., use advance organizers).

16. Ask students to construct verbal or written
summaries of new content.

17. Ask students to take notes on new content.

18. Ask students to represent new content in
nonlinguistic ways (e.g., mental image,
picture, pictograph, graphic organizer,
physical model, enactment).

19. Assign in-class and homework tasks that
require students to practice important skills
and procedures.

20. Ask students to revise and correct errors in
their notes as a way of reviewing and revising
content.

21. Ask students to revise and correct errors in
their nonlinguistic representations as a way of
reviewing and revising content.

22. Prescribe in-class and homework assignments
that require students to compare and classify
content.

23. Prescribe in-class and homework assignments
that require students to construct metaphors
and analogies.

24. Prescribe in-class activities and homework
assignments that require students to generate
and test hypotheses regarding content.

Classroom Management

25. Have comprehensive and well-articulated
rules and procedures for general classroom
behavior, beginning and ending the period or
day, transitions and interruptions, use of
materials and equipment, group work, and
seatwork.

26. Use specific disciplinary strategies that
reinforce appropriate behavior and provide
consequences for inappropriate behavior.

27. Use specific strategies that instill a sense of
confidence in students that they are receiving
proper guidance and direction.




Handout 6—Continued

Teacher-Level Factors

Classroom Management

Possible Interventions

28.

29.

30.

31.

32.

Use specific strategies that instill a sense of
confidence in students that their concerns and
wishes are being considered.

Use different strategies with different types of
students to provide them with a sense of
acceptance by the teacher.

Use specific techniques to keep aware of
problems or potential problems in their
classrooms.

Respond to inappropriate behaviors quickly
and assertively.

Use specific techniques to maintain a healthy
emotional objectivity when dealing with
student misbehavior.

Classroom Curriculum Design

33.

34.

35.

36.

37.

When planning units of instruction, identify
specific types of knowledge that are important
for students to learn (e.g., important categories
of knowledge, examples, sequences,
comparisons, cause-and-effect relationships,
correlational relationships, facts, incidents,
episodes, terms, skills, processes).

When planning units of instruction, ensure
that students will have multiple exposures to
new content presented in a variety of forms
(e.g., stories, descriptions) using a variety of
media (e.g., read about the content, watch a
demonstration, listen to a presentation).

When planning units of instruction, make a clear
distinction between skills and processes that are
to be mastered versus skills and processes that
are to be experienced but not mastered.

When planning units of instruction, organize
examples into categories or groups that
demonstrate the essential features of the content.

When planning units of instruction, ensure
that students will be involved in complex
projects that require them to address content in
unique ways.

Adapted from What Works in Schools: Translating Research into Action, by R. J. Marzano, 2003,

Alexandria, VA: Association for Supervision and Curriculum Development.
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HANDOUT 7

Teacher-Level Factors

Instruction

Possihle Interventions for Teacher-Level Factors

Possible Interventions

1.

10.

11.

12.

13.

14.

Begin their instructional units by presenting
students with clear learning goals.

Begin their instructional units by asking
students to identify personal learning goals
that fit within the learning goals presented by
the teacher.

Systematically provide students with specific
feedback on the extent to which they are
accomplishing the learning goals.

Systematically ask students to keep track of
their own performance on the learning goals.

Systematically recognize students who are
making observable progress toward the
learning goals.

Systematically emphasize the importance of
effort with students.

Organize students into groups based on their
understanding of the content when appropriate.

Organize students into cooperative groups
when appropriate.

Systematically provide specific feedback on
the homework assigned to students.

End their instructional units by providing students
with clear feedback on the learning goals.

End their instructional units by asking
students to assess themselves relative to the
learning goals.

End their instructional units by recognizing
and celebrating progress on the learning goals.

Prior to presenting new content, ask students
questions that help them recall what they
might already know about the content.

Prior to presenting new content, provide
students with direct links with previous
knowledge or studies.

Develop schoolwide instructional policies.
Develop a unit design template.

Develop a lesson design template.

Engage in action research on effectiveness of
strategies.

®

Association for Supervision

and Curriculum Development



Handout 7—Continued

Teacher-Level Factors

Possible Interventions

Instruction

15. Prior to presenting new content, provide ways
for students to organize or think about the
content (e.g., use advance organizers).

16. Ask students to construct verbal or written
summaries of new content.

17. Ask students to take notes on new content.

18. Ask students to represent new content in
nonlinguistic ways (e.g., mental image,
picture, pictograph, graphic organizer,
physical model, enactment).

19. Assign in-class and homework tasks that
require students to practice important skills
and procedures.

20. Ask students to revise and correct errors in
their notes as a way of reviewing and revising
content.

21. Ask students to revise and correct errors in
their nonlinguistic representations as a way of
reviewing and revising content.

22. Prescribe in-class and homework assignments
that require students to compare and classify
content.

23. Prescribe in-class and homework assignments
that require students to construct metaphors
and analogies.

24. Prescribe in-class activities and homework
assignments that require students to generate
and test hypotheses regarding content.

Classroom Management

25. Have comprehensive and well-articulated
rules and procedures for general classroom
behavior, beginning and ending the period or
day, transitions and interruptions, use of
materials and equipment, group work, and
seatwork.

26. Use specific disciplinary strategies that
reinforce appropriate behavior and provide
consequences for inappropriate behavior.

27. Use specific strategies that instill a sense of
confidence in students that they are receiving
proper guidance and direction.

Establish a schoolwide approach to rules and
procedures.

Establish a schoolwide approach to discipline.
Offer schoolwide training on teacher-student
relationships.

Offer schoolwide training on a mental set for
management.
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Handout 7—Continued

Teacher-Level Factors

Classroom Management

Possible Interventions ‘

28.

29.

30.

31.

32.

Use specific strategies that instill a sense of
confidence in students that their concerns and
wishes are being considered.

Use different strategies with different types of
students to provide them with a sense of
acceptance by the teacher.

Use specific techniques to keep aware of
problems or potential problems in their
classrooms.

Respond to inappropriate behaviors quickly
and assertively.

Use specific techniques to maintain a healthy
emotional objectivity when dealing with
student misbehavior.

Classroom Curriculum Design

33.

34.

35.

36.

37.

When planning units of instruction, identify
specific types of knowledge that are important
for students to learn (e.g., important categories
of knowledge, examples, sequences,
comparisons, cause-and-effect relationships,
correlational relationships, facts, incidents,
episodes, terms, skills, processes).

When planning units of instruction, ensure
that students will have multiple exposures to
new content presented in a variety of forms
(e.g., stories, descriptions) using a variety of
media (e.g., read about the content, watch a
demonstration, listen to a presentation).

When planning units of instruction, make a clear
distinction between skills and processes that are
to be mastered versus skills and processes that
are to be experienced but not mastered.

When planning units of instruction, organize
examples into categories or groups that
demonstrate the essential features of the content.

When planning units of instruction, ensure
that students will be involved in complex
projects that require them to address content in
unique ways.

* Develop grade-level or course-level plans.
* Develop a planning template.

Adapted from What Works in Schools: Translating Research into Action, by R. J. Marzano, 2003,
Alexandria, VA: Association for Supervision and Curriculum Development.
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HANDOUT §

Questionnaire for Teacher-Level Factors

In my school . ..

To what extent do we
engage in this behavior
or address this issue?

How much will a change
in our current practices
on this item increase the
academic achievement
of our students?

How much effort will
it take to significantly
change our current
practices regarding
this issue?

Toa
Not
at all

great

extent

Toa
Not
at all

great

extent

Alot,but| Too
Not possible | much
much todo to do

1 2 3 4

1 2 3 4

Instruction:

1. Begin instructional
units by presenting
students with clear
learning goals.

2. Begin instructional
units by asking
students to identify
personal learning
goals that fit within
the established
learning goals.

3. Systematically pro-
vide students with
specific feedback on
the extent to which
they are accomplish-

ing the learning goals.

4. Systematically ask
students to keep track
of their own
performance on the
learning goals.

5. Systematically recog-
nize students who are
making observable
progress toward the
learning goals.

6. Systematically empha-
size the importance of
effort with students.

®

Association for Supervision

and Curriculum Development
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Handout 8—Continued

In my school . ..

To what extent do we
engage in this behavior
or address this issue?

How much will a change
in our current practices
on this item increase the
academic achievement
of our students?

How much effort will
it take to significantly
change our current
practices regarding
this issue?

Toa
Not great

at all extent

Toa
Not
at all

great

extent

Alot,but| Too

Not possible

much

much

todo to do

1 2 3 4

1 2 3 4

7.

When appropriate,
organize students into
groups based on their
understanding of the
content.

When appropriate,
organize students into
cooperative groups.

Systematically pro-
vide specific feedback
on the homework as-
signed to students.

10.

End instructional units
by providing students
with clear feedback on
the learning goals.

11.

End instructional units
by asking students to
assess themselves
relative to the learning
goals.

12.

End instructional units
by recognizing and
celebrating progress
on the learning goals.

13.

Prior to presenting
new content, ask
questions of students
that help them recall
what they might
already know about
the content.

14.

Prior to presenting
new content, provide
students with direct
links with what they
have studied before.

14




Handout 8—Continued

In my school . ..

To what extent do we
engage in this behavior
or address this issue?

How much will a change
in our current practices
on this item increase the
academic achievement
of our students?

How much effort will
it take to significantly
change our current
practices regarding
this issue?

Toa
Not great

at all extent

Toa
Not
at all

great

extent

Alot,but| Too
Not possible | much
much todo to do

1 2 3 4

1 2 3 4

15.

Prior to presenting
new content, provide
ways for students to
organize or think
about the content
(e.g., use advance
organizers).

16.

Ask students to
construct verbal or
written summaries of
new content.

17.

Ask students to take
notes on new content.

18.

Ask students to
represent new content
in nonlinguistic ways
(e.g., mental image,
picture, pictograph,
graphic organizer,
physical model,
enactment).

19.

Assign in-class and
homework tasks that
require students to
practice important
skills and procedures.

20.

Ask students to revise
and correct errors in
their notes as a way of
reviewing and
revising content.
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Handout 8—Continued

In my school . ..

To what extent do we
engage in this behavior
or address this issue?

How much will a change
in our current practices
on this item increase the
academic achievement
of our students?

How much effort will
it take to significantly
change our current
practices regarding
this issue?

Toa
Not great

at all extent

Toa
Not
at all

great

extent

Alot,but| Too
Not possible | much
much todo to do

1 2 3 4

1 2 3 4

21. Ask students to revise
and correct errors in
their nonlinguistic
representations as a
way of reviewing and
revising content.

22. Prescribe in-class and
homework assign-
ments that require stu-
dents to compare and

classify content.

23. Prescribe in-class and
homework assignments
that require students to
construct metaphors

and analogies.

24. Prescribe in-class ac-
tivities and homework
assignments that re-
quire students to
generate and test hy-
potheses regarding

content.

Classroom Management:

25. Have comprehensive
and well-articulated
rules and procedures
for general classroom
behavior, beginning
and ending the period
or day, transitions and
interruptions, use of
materials and
equipment, group
work, and seatwork.
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Handout 8—Continued

In my school . ..

To what extent do we
engage in this behavior
or address this issue?

How much will a change
in our current practices
on this item increase the
academic achievement
of our students?

How much effort will
it take to significantly
change our current
practices regarding
this issue?

Toa
Not great
at all extent

Toa
Not great
at all extent

Alot,but| Too
Not possible | much
much todo to do

1 2 3 4

1 2 3 4

26.

Use specific disciplin-
ary strategies that re-
inforce appropriate
behavior and provide
consequences for in-
appropriate behavior.

27.

Use specific strategies
that instill a sense of
confidence in students
that they are receiving
proper guidance and
direction.

28.

Use specific strategies
that instill a sense of
confidence in students
that their concerns
and wishes are being
considered.

29.

Use different
strategies with
different types of
students to provide
them with a sense of
acceptance.

30.

Use specific
techniques to keep
aware of problems or
potential problems in
the classroom.

31.

Respond to inappro-
priate behaviors
quickly and asser-
tively.

mn



Handout 8—Continued

In my school . ..

To what extent do we
engage in this behavior
or address this issue?

How much will a change
in our current practices
on this item increase the
academic achievement
of our students?

How much effort will
it take to significantly
change our current
practices regarding
this issue?

Toa
Not great

at all extent

Toa
Not
at all

great

extent

Alot,but| Too
Not possible | much
much todo to do

1 2 3 4

1 2 3 4

32.

Use specific
techniques to maintain
a healthy emotional
objectivity when
dealing with student
misbehavior.

Classroom Curriculum
Design:

33.

When planning units
of instruction, identify
specific types of
knowledge that are
important for students
to learn (e.g., impor-
tant categories of
knowledge, examples,
sequences, compari-
sons, cause-effect
relationships,
correlational relation-
ships, facts, incidents,
episodes, terms, skills,
processes).

34.

When planning units
of instruction, ensure
that students will have
multiple exposures to
new content presented
in a variety of forms
(e.g., stories, descrip-
tions) using a variety
of media (e.g., read
about the content,
watch a demonstra-
tion, listen to a pre-
sentation).
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Handout 8—Continued

In my school . ..

To what extent do we
engage in this behavior
or address this issue?

How much will a change
in our current practices
on this item increase the
academic achievement
of our students?

How much effort will
it take to significantly
change our current
practices regarding
this issue?

Toa
Not great

at all extent

Toa
Not great

at all extent

Alot,but| Too
Not possible | much
much todo to do

1 2 3 4

1 2 3 4

35. When planning units
clear distinction be-

cesses that are to be

not mastered.

of instruction, make a
tween skills and pro-
mastered versus skills

and processes that are
to be experienced but

36. When planning units
of instruction, orga-
nize examples into
categories or groups
that demonstrate the
essential features of
the content.

37. When planning units

that students will be
involved in complex
projects that require
them to address
content in unique
ways.

of instruction, ensure

Source: From What Works in Schools: Translating Research into Action, by R. J. Marzano, 2003, Alexandria, VA: Association
for Supervision and Curriculum Development.

This survey is also available online at www.whatworksinschools.org.
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HANDOUT §

Write your own definition for each student-level factor: Sludent'LEVEI
Factors

1. Home Environment

2. Learned Intelligence and Background Knowledge

3. Motivation

Consider this question: Do you think a school can affect these
student-level factors? Why or why not?

®

Association for Supervision
and Curriculum Development

81






HANDOUT 10

Elements of Student-Level Factors

Student-Level Factors

Home Environment

Possible Interventions ‘

1.

Training and support are provided to parents
to enhance their communication with their
children, their supervision of their children,
and their parenting style.

Learned Intelligence and Background Knowledge

2.

Students are involved in schoolwide programs
that directly increase the number and quality
of life experiences they have.

Students are involved in a schoolwide
program of wide reading that emphasizes
vocabulary development.

Students are involved in a schoolwide
program of direct instruction in vocabulary
terms and phrases that are important to
specific subject content.

Student Motivation

5.

Students are provided with feedback on their
knowledge gain.

Students are involved in simulation games and
activities that are inherently engaging.

Students are provided with opportunities to
construct and work on long-term projects of
their own design.

Students are provided with training regarding
the dynamics of motivation and how those
dynamics affect them.

Adapted from What Works in Schools: Translating Research into Action, by R. J. Marzano, 2003, Alexandria, VA: Association
for Supervision and Curriculum Development.

®

Association for Supervision

and Curriculum Development
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HANDOUT 11

Student-Level Factors

Home Environment

Possihle Interventions for Student-Level Factors

Possible Interventions

1.

Training and support are provided to parents
to enhance their communication with their
children, their supervision of their children,
and their parenting style.

Develop parent programs regarding home
support for schoolwork, communicating
expectations, encouragement, and positive
parenting style.

Learned Intelligence and Background Knowledge

the dynamics of motivation and how those
dynamics affect them.

2. Students are involved in schoolwide programs Institute a mentoring program.
that directly increase the number and quality Institute a schoolwide vocabulary
of life experiences they have. development program.
3. Students are involved in a schoolwide Institute a wide reading program.
program of wide reading that emphasizes
vocabulary development.
4. Students are involved in a schoolwide
program of direct instruction in vocabulary
terms and phrases that are important to
specific subject content.
Student Motivation
5. Students are provided with feedback on their Institute schoolwide student projects.
knowledge gain. Institute a record-keeping program that tracks
6. Students are involved in simulation games and student progress. _ .
activities that are inherently engaging. Teach self-regulation knowledge and skills.
7. Students are provided with opportunities to Procure simulation games and activities.
construct and work on long-term projects of
their own design.
8. Students are provided with training regarding

Adapted from What Works in Schools: Translating Research into Action, by R. J. Marzano, 2003, Alexandria, VA: Association
for Supervision and Curriculum Development.

®

Association for Supervision

and Curriculum Development
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HANDOUT 12

Questionnaire for Student-Level Factors

How much will a change| How much effort will
in our current practices | it take to significantly
To what extent do we | on this item increase the change our current

engage in this behavior | academic achievement practices regarding
or address this issue? of our students? this issue?

Toa Toa Alot,but| Too
Not great Not great Not possible | much

at all extent | atall extent | much todo to do
In my school . .. 1 2 3 4 1 2 3 4 1 2 3 4

Home Environment:

1. Training and support
are provided to
parents to enhance
their communication
with their children,
their supervision of
their children, and
their parenting style.

Learned Intelligence and
Background Knowledge:

2. Students are involved
in schoolwide
programs that directly
increase the number
and quality of life
experiences they have.

3. Students are involved
in a schoolwide pro-
gram of wide reading
that emphasizes vo-
cabulary development.

4. Students are involved
in a schoolwide
program of direct
instruction in
vocabulary terms and
phrases that are
important to specific
subject content.

®

Association for Supervision

and Curriculum Development
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Handout 12—Continued

In my school . ..

To what extent do we
engage in this behavior
or address this issue?

How much will a change
in our current practices
on this item increase the
academic achievement
of our students?

How much effort will
it take to significantly
change our current
practices regarding
this issue?

Toa
Not great

at all extent

Toa
Not
at all

great

extent

Alot,but| Too
Not possible | much
much todo to do

1 2 3 4

1 2 3 4

Student Motivation:

S.

Students are provided
with feedback on their
knowledge gain.

Students are involved
in simulation games
and activities that are
inherently engaging.

Students are provided
with opportunities to
construct and work on
long-term projects of
their own design.

Students are provided
with training regard-
ing the dynamics of
motivation and how
those dynamics affect
them.

Source: From What Works in Schools: Translating Research into Action, by R. J. Marzano, 2003, Alexandria, VA: Association
for Supervision and Curriculum Development.

This survey is also available online at www.whatworksinschools.org.




OVERHEAD 1

Objectives for Workshop 1A

By the end of this workshop, you will be able to

1. Understand the five school-level factors:

Guaranteed and viable curriculum
Challenging goals and effective feedback
Parental and community involvement
Safe and orderly environment

Collegiality and professionalism

2. ldentify specific elements related to each of the five
factors.

3. Ildentify possible interventions a school might take to
address the school-level factors.

Association for Supervision

and Curriculum Development






OVERHEAD 2

Objectives for Workshop 1B

By the end of this workshop, you will be able to

1. Understand the five school-level factors:

2.

Guaranteed and viable curriculum
Challenging goals and effective feedback
Parental and community involvement
Safe and orderly environment

Collegiality and professionalism

Understand specific elements related to each
of the five factors.

Identify possible interventions a school might take to
address the school-level factors.

Identify the areas in which your school is doing least
well.

Identify possible next steps for addressing your school’s
areas of highest need.

Association for Supervi

sion

and Curriculum Development
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OVERHEAD 3

Objectives for Workshop 2A

By the end of this workshop, you will be able to
1. Understand the three teacher-level factors:
® Instructional strategies
® Classroom management
® Classroom curriculum design

2. ldentify specific elements related to each of the three
factors.

3. Ildentify possible interventions a school might take to
address the teacher-level factors.

Association for Supervision

and Curriculum Development

93






OVERHEAD 4

Objectives for Workshop 2B

By the end of this workshop, you will be able to
1. Understand the three teacher-level factors:
® Instructional strategies
® Classroom management

® Classroom curriculum design

2. Understand specific elements related to each of the
three factors.

3. Ildentify possible interventions a school might take to
address the teacher-level factors.

4. Ildentify the areas in which your school is doing least
well.

5. Identify possible next steps for addressing your school’s

areas of highest need.

Association for Supervi

sion

and Curriculum Development
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OVERHEAD §

Objectives for Workshop 3A

By the end of this workshop, you will be able to

1. Understand the three student-level factors:
® Home environment
® Learned intelligence and background knowledge
® Motivation

2. ldentify specific elements related to each of the three
factors.

3. Ildentify possible interventions a school might take to
address the student-level factors.

Association for Supervision

and Curriculum Development
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OVERHEAD §

Objectives for Workshop 3B

By the end of this workshop, you will be able to

1.

2.

Understand the three student-level factors:

® Home environment
® Learned intelligence and background knowledge

o Motivation

Understand specific elements related to each of the
three factors.

Identify possible interventions a school might take to
address the student-level factors.

Identify the areas in which your school is doing least
well.

Identify possible next steps for addressing your school’s

areas of highest need.

Association for Supervi

sion

and Curriculum Development
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